Using procedures developed for previous surveys, the MLA sent a questionnaire to the registrars of 2,781 two-and four-year institutions, soliciting information on credit-bearing enrollments for fall 2002 in all language courses other than English. Although the instructions on the questionnaire made it clear that the survey was seeking information on all language courses offered on the campuses of these institutions, the MLA has no way of knowing whether the registrars in all cases provided complete information. The questionnaire was not mailed until midOctober 2002, to ensure that the figures provided would be final (or nearly so) rather than preliminary. A second mailing was sent in early December, a third in mid-February 2003, and a series of follow-up telephone calls was begun in April.
All but 12 of the institutions receiving the initial survey mailing, or 99.6%, eventually responded-the highest response rate in the history of the MLA's enrollment surveys. Among the 2,769 respondents, 2,519, or 91.0%, reported having fall 2002 enrollments in at least one language other than English. Of the responses, 1,068, or 38.6%, are from two-year colleges, and 1,701 are from four-year institutions. No language courses other than English were offered by 7.6% of the fouryear institutions and 11.3% of the two-year colleges.
This year for the first time, survey participants were able to respond on the World Wide Web using an interface designed for the collection of the survey data. Of the responses monitored and entered into our database, 28.7% were made on the Web site, 50.9% were made on a return postcard, and 20.4% were made in follow-up phone calls. The Web site was designed to tell us whether enrollments had been previously reported for an institution and for what specific languages. This feature helped make the survey more accurate, ensuring a higher level of consistency in the data reported by the participating institutions, whose particular individual respondents change from survey to survey. The user-friendly design of the Web interface also made it easier for the MLA survey administrator to keep track of additional information about language offerings. It instantly displayed comparisons between the numbers of programs offered in 1998 and those being reported for 2002. This display led to follow-up questions about the addition and subtraction of specific language offerings and about the reasons for those changes. For example, we asked institutions that reported enrollments in a specific language in 1998 but not in 2002 whether the language was still listed in the catalog; those that had enrollments in a language in 2002 but not in 1998 were asked if they were reporting about a new program.
Fall 2002 Enrollments
Tables 1a and 1b compare the fall 2002 enrollments in the fifteen most commonly taught languages with those in 1998, the year of the most recent previous survey. In table 1a, the languages are listed in descending order of fall 2002 enrollment totals; in table 1b they are listed alphabetically. The tables also show an aggregate count for the 147 other languages for which enrollment data were reported in 2002. Enrollments for those other languages appear in table 8. As tables 1a and 1b show, the total of foreign language enrollments for 2002 exceeded that for 1998 by 17.0%. It is the highest total recorded since the beginning of the MLA surveys (see fig. 1 ).
The list of the fifteen more commonly taught languages shows clear groupings: Spanish is far ahead; then come French and German; then Italian, American Sign Language (ASL), and Japanese; then Chinese, Latin, Russian, and ancient Greek; then biblical Hebrew, Arabic, Modern Hebrew, Portuguese, and Korean. For the first time since 1968, all show increases in enrollments. ASL's increase at 432.2% is more than four times that of any other language. Next is Arabic at 92.3%; biblical Hebrew at 55.9%; Italian at 29.6%; Japanese, Chinese, ancient Greek, Modern Hebrew, and Portuguese at between 20% and 30%; and Spanish, Latin, and Korean at between 10% and 17%. French, German, and Russian showed an increase under 3% and thus can be said to have had stable enrollments from 1998 to 2002. Tables 2a and 2b show enrollments of undergraduate and graduate students; two-year and four-year institutions further define the undergraduate population. Undergraduate enrollments at four-year institutions, which had declined 6. 2% from 1990 to 1995, rose 4.6% in 1998 and rose another 11.8% in 2002; they are now 9.8% more than the previous high in 1990. Graduate enrollments declined 15.2% from 1995 to 1998 but increased 11.9% from 1998 to 2002 .  They have fluctuated in a range of 5,000 students  since 1983 and have not yet returned to the high of  1974 (see table 2c ).
Foreign Language Enrollments by Undergraduates in Two-and Four-Year Colleges and by Graduates in Universities
Foreign language enrollments in two-year colleges underwent a growth spurt of 40.2% between 1986 and 1990 and have risen continuously since: 3.6% in 1995, 8.8% in 1998, and 36.0% in 2002 . The student population in two-year colleges increased 12.0% from 1986 to 1990 and 4.8% between 1990 and 1995, decreased 0.1% between 1995 and 1998, and increased 8.6% between 1998 and 2002. 1 Of the 1,068 two-year colleges included in our survey, 947 reported enrollments in 2002 (37.6% of all institutions), accounting for 45.6% of the total growth for all enrollments regardless of level or institution type. From 1998 to 2002, Spanish increased 22.9%, almost twice the increase in Spanish for the total survey. Spanish now represents 63.0% of all two-year college language enrollments, a drop from 1998 when it represented 69.7%. Community college enrollments in ASL, which accounted for 78.9% of the overall ASL total in 1995 and 61.3% in 1998, increased by 457.6% between 1998 and 2002 and now represent 64.2% of the overall ASL total. Tables 3a and 3b show the regional distribution of language study in the United States. Whereas total enrollments and four-year and graduate enrollments are highest in the Northeast, Midwest, and South Atlantic regions, two-year college enrollments are overwhelmingly on the Pacific Coast. Appendix A shows sixteen languages and their enrollments by region. The study of Italian and Hebrew resides primarily in the Northeast. The study of the Asian languages Chinese, Japanese, Korean, and Vietnamese takes place primarily on the Pacific Coast. The study of Spanish is fairly evenly distributed nationally, with slightly higher concentrations found in the Midwest and South Atlantic. Arabic is also very evenly distributed, with an enrollment concentration of about 21% in the four most populated regions of the United States. 
Trends in Language Enrollments
Figure 1 shows trends through time in total foreign language enrollments: the steep growth in the 1960s, the decrease in the 1970s, and the steady rise through the 1980s. During the 1990s, enrollments continued to ascend, dipped in 1995, and reached an all-time high in fall 2002. This growth is tempered by the fact that total college enrollments have increased at a greater rate than foreign language enrollments; the difference in the two rates of increase is shown in table 4. Between 1977 and 1998, as the increase in the number of college students leveled off, the proportion of enrollments in modern foreign languages remained stable, ranging from the 1980 low of 7.3 per hundred students to the high in 1990 of 8.2. In our 2002 survey the proportion of modern foreign language enrollments per 100 institutional enrollments rose to 8.6, a moderate proportion but the highest in the history of MLA surveys since 1977. Table 5 presents trends in enrollments in the twelve most commonly taught foreign languages (Latin and ancient Greek excluded) between 1960 and 2002, and the enrollment growth or decline for each language over selected periods. Table 6 gives the percentage of the total language enrollment count for the fourteen most commonly taught languages (Latin and ancient Greek included). Spanish is and has been the most widely taught language in colleges and universities since 1970, and it continues to account for more than half (53.4%) of all enrollments, a fact first recorded in our 1995 survey. The next largest grouping, French and German, represents 21.0% of students studying languages other than English. Italian, ASL, Japanese, Chinese, and Latin together make up 17.2%. A fourth grouping of languages, each representing between 1% and 2% of the total, comprises Russian, Hebrew, and ancient Greek; together they account for 4.8% of all language students. The languages that have enrollments lower than 1% in some cases show very dramatic increases but still account for a very small percentage of students studying languages. Korean, Arabic, and Portuguese, which individually grew significantly from the previous survey, account for only 1.8% of total enrollments.
Since their high points in 1968, French has lost 48.0% of its total enrollments and German 57.9%, but each seems to have stabilized in the last four years, with slight increases in both languages in comparison with the 1998 survey. Between 1970 and 2002 Japanese enrollments increased by nearly eight times, Chinese almost five and a half times. The greatest period of growth in actual numbers for both these languages occurred during the 1980s; they now are experiencing less variation and have represented 6% of all student enrollments for the current and previous two surveys. Figure 2 contrasts the enrollments in Spanish from 1960 through 2002 with those in all other modern languages taught at the postsecondary college levels. While considerably higher in 2002 than in the previous two surveys, enrollments in languages other than Spanish are lower than they were at their high of 1968. After dropping off in the 1970s, they grew through the 1980s and peaked in 1990, which was the most recent high for the total enrollments in all languages other than Spanish. After a dip in the 1990s, languagees other than Spanish indicate a rise in the current survey. Spanish enrollments, however, have increased consistently since 1960 and progressively accounted for a greater percentage of all enrollments until 2002. For this survey the number of students studying Spanish went up by 89,677, while the number of students studying all other languages increased by 113,746. Figure 3a shows enrollment trends through time in the top seven most commonly taught modern languages, not including Spanish, and Figure 3b shows the trends for the remaining six languages listed in table 1. French and German are similar: strong growth during the 1960s and a drop in the 1970s. While French recovered somewhat in the 1980s, it declined through the 1990s, though it now seems to be increasing again. German made a modest recovery from 1986 to 1990, declined throughout the 1990s, but has experienced an increase since 1998. Russian now seems to be stabilizing after showing great variability (dropping steeply in the 1970s and 1990s, rising in the 1960s and 1980s). Enrollments in Italian, Chinese, and Japanese grew consistently from 1960 to 1990, but since 1990 slightly different patterns have emerged: Chinese continues to grow; Japanese declined slightly but has been on the rise since 1998; and Italian recovered from the decline that it experienced in the 1995 survey and in 2002 is increasing substantially. American Sign Language was first recorded in the survey in 1990 and has shown a tremendous increase for each survey since then as more institutions begin to report it. Korean has grown steadily since it was first reported in 1974, showing an increase of 128.0% since 1990. Enrollments in Arabic were relatively stable during the 1980s; however, since 1995 they have shown rapid growth, particularly between 1998 and 2002, almost doubling (from 5,505 to 10,584). Portuguese showed consistent low growth through the 1990s but jumped between 1998 (table 7a) is particularly useful for explaining the enormous growth of ASL: the bulk of the increase occurred through the reporting of institutions that had not responded previously.
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ASL enrollments rose from 1,602 in 1990 to 4,304 in 1995 and then to 11,420 in 1998, increases of 168.7% and 165.3%. Besides student interest, the increase recorded in 2002 also has to do with a change in the nature of our survey. For over thirty years we have elicited enrollment data on less commonly taught languages by requesting information about "other languages" rather than listing them individually on the survey form. Through the 1998 survey, ASL was in this category, but with the enrollments reported in that survey it joined the list of the more commonly taught languages, then numbering fifteen. As a result, in 2002 ASL was among the fifteen languages about which we explicitly requested information. Many institutions that had not reported their existing ASL programs in 1998 did so in this survey. If these institutions had previously reported their existing ASL enrollments, the remarkable growth in ASL in the current survey might have been more evenly spread out across the three surveys from the 1990s. But it is also notable that 187 new programs were created between 1998 and 2002 (see table 1 in appendix B) to meet growing demand.
French, German, and Russian enrollment data from the 1998 respondents alone show decreases, while the overall enrollments in these languages were slightly up. For Arabic, Chinese, and Italian there is also a considerable rise in the number of institutions Tables 1 and 2 of appendix B show that in undergraduate programs new offerings account for the gains notably in Arabic (74), ASL (as noted, 187), and Chinese (84). In most cases the number of new offerings since 1998 is larger than the number of programs no longer offered, except in Russian, where 59 programs were discontinued and 28 established, and in German, where 60 programs were discontinued and 39 established.
Less Commonly Taught Languages
During the 1960s, languages we now call less commonly taught (LCTLs) were designated "critical" or "strategic" by government entities and the MLA. Before 1986, the seven most commonly taught languages in United States colleges and universities were Latin, ancient Greek, French, German, Italian, Russian, and Spanish. By the 1986 survey, however, Japanese became the seventh most commonly taught language, and by 1998 it had moved up to fifth place; it now stands in sixth place, behind American Sign Language. Chinese was the sixth most commonly taught language in 1995 and is now the seventh. Table 8 provides information about enrollment data by level of program (two-year, four-year, graduate) for the 147 languages composing the other-languages category of tables 1, 2, and 6. (In table 8 , of the 162 languages listed, 137 were taught in 1998, and 147 were taught in 2002.) There are 7.3% more languages in which students enrolled than were reported for 1998; 34 are indigenous to Europe, 38 to the Middle East or Africa, 41 to Asia or the Pacific and 34 to North or South America. Table 9 shows the proportion of enrollments for these different language groups. These numbers have not changed significantly since 1998, except for languages indigenous to Asia or the Pacific, of which 11 were added in 2002 to the 30 reported in 1998. Of these Asian languages, Vietnamese stands out as the largest gainer of the LCTLs with enrollments of 2,236, for a total increase of 148.7%. At the two-year level, Vietnamese went from 385 students in 1998 to 1,185 in 2002; at the four-year level, it grew from 491 to 1,003. Hindi also shows remarkable growth at 72.1%, up to 1,430 in 2002 from 831 in 1998. One LCTL of Middle Eastern origin-Aramaic, and one of African origin-Swahili, now have enrollments over 1,500 and appear to be gaining rapidly (Tables 8 and 10a ).
North and South American native languages have experienced considerable expansion since the previous survey, as shown in the enrollments for the leading sixteen of these languages in 2002 (table 10b) . Swedish  0  0  678  727  6  9  684  736  Syriac  0  0  11  2  30  29  41  31  Tagalog  428  404  362  287  4  2  794  693  Tahitian  0  0  19  20  0  0  19  20  Taiwanese  +  0  0  0  34  0  13  0  47  Tamil  0  0  41  89  4  25  45  114  Telugu  0  0  11300  1 13  Thai  17  16  240  302  15  12  272  330  Tibetan  0  0  59  43  21  35  80  78  Tibetan, Classical  +  00080  2 00  2 8  Tlingit  0  0  17  108  0  0  17  108 A plus sign in the Status column signifies a new program; a minus sign signifies a discontinued program.
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No sign means that the program continues. The 2002 statistics on enrollments in foreign languages in United States institutions of higher education show that trends established in previous surveys are continuing: Spanish is still the language chosen by most students who study languages and is becoming ever more significant in the undergraduate curriculum. While the number of students studying other languages is slightly less than half the total, these students are pursuing a greater variety of languages. Some of the more commonly taught languages-French, German, and Russian-do not enjoy the enrollments they did during the 1970s but now have become stable or have increased slightly. While the 17.0% increase in total language enrollments (table 1) is substantial, 2 the proportion of modern foreign language (MFL) enrollments to every 100 institutional enrollments (table 4) has remained relatively constant over the years. The current proportion of 8.6 MFL enrollments per hundred institutional enrollments should be taken as a good sign, not only because it is the highest since 1972 but also because the college population grew at a faster pace between the last two surveys than it had during the surveys of 1990, 1995, and 1998 . The index of growth for institutional enrollments, showing increases in college student population since 1960, rose by 11. 7% between 1990 and 1995, by 6.5% between 1995 and 1998, by 29.0% between 1998 and 2002 . Considering that growth, the 0.7% increase in MFL enrollments per hundred institutional enrollments for the 2002 survey is significant: foreign language enrollments are keeping pace with and improving slightly in relation to the increase in the college student population.
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1 These figures are taken from the 2002 Digest of Educational Statistics, published by the National Center for Education Statistics. Projections for 2002 enrollments can be found at nces.ed.gov//pubs2002/proj2012/table_16.asp and nces.ed.gov// pubs2002/proj2012/table_18.asp.
2 This percentage gain is the largest since 1990. Gains and losses of total enrollments in previous years are: -1. 4% in 1970, -9.2% in 1972, -6.2% in 1974, -1.4% in 1977, -0.9% in 1980, 4.5% in 1983, 3.9% in 1986, 18% in 1990, -3.8% in 1995, 4.8% in 1998. 
